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Student: John              
Date: June 30th, 2012
      Location: Andover Public Schools          
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 FORMCHECKBOX 
   Standard/Objective

 FORMCHECKBOX 
   IEP Goal / Benchmark

 FORMCHECKBOX 
   Instructional Activity
· List academic skills, personal skills, and environmental factors.

· State primary goal of the activity.
	Student

· List the student’s strengths and challenges as they relate to the requirements of the activity.
	Barrier

· Which required skill/factor impedes the student’s participation or success?
	Supports:

 Tools & Strategies
· List all possible no tech, low tech, mid tech, or high tech supports to help student perform the task.
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Plan

· List/prioritize steps of your  implementation plan

· Identify time line and persons  responsible

· List criteria for success

	Activity”

Small group work on a scripted writing program.

Academic Skills:

Write complete sentences about a picture in the book using words given to the student in the word bank on the page. The student must follow certain prompts for each sentence and give only the information asked for in each sentence.

Personal Skills:

Listen and attend to directions given at the beginning of the writing time.  Begin writing when the direction is given and stay on task to be able to complete the writing activity.

Environment:

Small group lesson.  The lesson begins with teacher lead prompts, discussion, and verbal question and answer.  Then the lesson continues with written work in the students’ workbooks.  The student must complete the workbook worksheet pages.  These typically consist of circling the correct answer, underlining parts of a sentence, or filling in the blank with one word answers.  The lesson concludes with students writing their own sentences in response to prompts about a picture in the book, using the word bank to guide them.

Goal:

Student will be able to construct full sentences in response to the prompt, and communicate them effectively to the group.  The student will be able to finish this activity within a reasonable time within the group so the lesson finishes in a timely fashion.
	· John was a fifth grade student this past school year

· He is on an IEP for Down’s Syndrome.

· John is an enthusiastic student who is eager to learn and to work.

· John has moderate verbal skills and can communicate his ideas verbally and can respond accurately with a little time to think about his responses.

· John has a difficult time translating his verbal thought into written work.  He will write the first few words and then forget what he was writing.

· It also takes him a long time to form each word and he often makes mistakes on letter formation and will have to go back and correct himself.

· He becomes frustrated if his pencil is too dull and does not write correctly or if he does not have much eraser left.
	· Time it takes John to translate his verbal response into written work.

· John’s losing track of what he was writing and having to construct the sentence again and again in his head to finish writing it down.

· How long it takes John to form each letter and word as he is writing.

· John’s frustration with a dull pencil or the lack of an eraser.
	No Tech:

Student writes out sentences on lined paper using a pencil and the word bank in the book to construct and write out sentences.

Low-Tech:

The teacher can use the white board to write John’s sentence so he can remember what he said orally.

Mid-Tech:

Sentence Strips:  The teacher can write John’s sentence down on sentence strips and he can copy the sentence onto his paper.  This way, he will have a visual reminder of the sentence he came up with.  He will also have all the letters written for him so he can see how they are formed, and each word will be spelled correctly so he will spend less time sounding out words. 

Adapted Pencil:  John can use a “Twist N’ Write Pencil” to help him in his handwriting.  It reduces tension on the fingers, hand, and wrist.  This will make it easier for him to write his sentences.  Also, the twist mechanism allows him to instantly twist more lead out, eliminating the need for sharpening.  There are erasers built in on the side of the pencil as well, so he will have more erasers with this tool.

High-Tech:

Clicker Software: This software is easy to use for students with Down’s Syndrome.  The software allows the teacher to add words (the words from the word bank in this case) so the child can click on them and the program will add the words to the sentence.  This will eliminate the slow process of writing for John, and it will also give him the words he needs, reducing the time it takes to put the words in the sentence.  This will reduce his forgetful tendencies, and help him in remembering what he is writing.  

Classroom Suite: This tool is used for a variety of reasons in the classroom and can help in many academic domains.  For writing, the program has word prediction and spell check.  It also has keyboard modifications and offers students both QWERTY and ABC keyboard layouts onscreen.  This tool would be useful for John because it has built in word recognition, which would speed up his writing time.  Also, the keyboard choices offer a choice of typing preferences and John can use what works best for him.


	Steps:

For John, a combination of the mid-tech and high-tech options would work best.  The school system may be resistant to ordering expensive software, so the resource room team (the special education teacher and assistants) can try the mid-tech options first.  Using the sentence strips and adapted pencil will increase John’s success in tracking his ideas and writing them down with additional ease.

As for the high tech options, downloading a trial of the software, in particular, the Clicker software, will allow the resource room staff to evaluate how well the program works for John, and how well it would work for other students.  If the program is something the team likes and thinks is valuable, then a proposal can be made to the school to buy the software program.  This would be the most desired outcome, because then the software, along with the other adapted technology devices can be used to help John succeed at his highest level across academic domains.

Time Line and People Responsible:

These implementations can be made immediately since the academic program and lessons occur every school day.  The adapted devices can be put into use and both the special education teacher and assistants can monitor and evaluate the success.  As the program continues each day, and this is a task John must complete each day, the evaluation of the tools will be ongoing.  If it is determined that the software program(s) will be of value to John, it will be important to make a proposal to the school as soon as possible, making the program accessible to him as soon as it can be approved.

Criteria for Success:

John’s work will be assessed at the completion of the lesson each day.  Once a week, the resource room team (the special education teacher and assistants) will meet to discuss what is working well and any changes that need to be made to ensure the continuation of John’s success in this writing program.
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Adapted From: “Wisconsin Assistive Technology Initiative Environmental Observation Guide” 9/98

Boston Public Schools Access Technology Center at Emmanuel College in collaboration with

Maureen Dacey, M.S. CCC-SLP, Easter Seals of Massachusetts, as part of Massachusetts D.O.E. Technology Lighthouse Adoption Grant 2000-2001
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